Subject-Area Lesson Planning Tool:

Arts

INTRODUCTION

Arts education can drive students’ social, emotional, and academic
growth and development. It “addresses an essential form of human
communication and provides unparalleled opportunities for exploring
multiplicity of viewpoints and self-expression” (Office of Superintendent
of Public Instruction [OSPI] Arts Learning Standards Entry Points, p. 4).
Ideally, students will leave music, dance, theater, visual arts, and media
arts classes with increased content knowledge and a set of social,
emotional, and cognitive competencies (knowledge, skills, and mindsets)
to know themselves and others better, refine their unique identities, and
effectively use their cultural/linguistic assets to engage with the world
around them.
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“Social emotional
learning (SEL) is a process
through which individuals
build awareness and skills
in managing emoaotions,
setting goals, establishing
relationships, and making
responsible aecisions that
support success in schools
and in life” -- OSP/
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How to Use This Tool
Effective instruction “relies heavily on the teacher’s knowledge of students’ cultural, academic, and
social/emotional assets” (TPEP Student Growth Goal Rubrics). This lesson planning tool supports

arts educators in Washington as they intentionally plan ways to nurture social emotional
competencies within their academic lessons. The tool is scaffolded for your use and includes a
social emotional learning (SEL) and arts standards crosswalk, application of how the standards
align, example lesson plans, and additional resources. (See Figure 1 for an overview of how to use
this tool.) You can use the questions for reflection in each section to customize these strategies for

your classroom.

Figure 1. Road Map for Using the Lesson Planning Tool

N\
« Use this high-level crosswalk between the Arts Learning Standards and SEL
SenreEeel Standards to identify social emotional competencies needed for arts instruction.
Crosswalk y
N\
« Use this application to better understand multiple ways in which SEL shows up in
ol arts lessons and the reasoning behind the connection.
Application J
N
: | * Review example lessons on how arts educators use SEL within their lessons.
xample
Lesson Plans y
N\
« Find additional resources that may support your integration of SEL and the arts.
Resources )

Questions for Reflection
Before advancing to the next section, reflect on some of your own assumptions and beliefs:

e How do you see social emotional competencies align with specific arts standards? Which
social emotional competencies do artists tend to use? How do you encourage students’
development of those competencies?

e How do teachers explicitly connect social emotional competencies to effective teaching
practices (the four Affirming Learning Environment practices in Module 2 and the Lesson
Design Practices in Module 3) to promote students’ learning of the arts standards? How do
you reinforce students’ use of those competencies?

e What social emotional competencies do you use to create the conditions for the kind of
learning necessary for all students to develop arts skills and engage with arts content?
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CROSSWALK OF THE WASHINGTON ARTS
LEARNING STANDARDS AND THE SEL
STANDARDS

Arts education in Washington is integrated across five disciplines: music, dance, theater, visual arts,
and media arts. These disciplines share 11 anchor standards organized into four artistic processes
(Creating, Performing/Presenting/Producing, Responding, Connecting). Each standard and process
has a specific set of knowledge and skills, as well as social emotional competencies needed to
engage in them. To get started, review the high-level crosswalk between the Arts Learning
Standards and the Social Emotional Learning (SEL) Standards and Benchmarks.

Artistic Process

Anchor Standards

Example of Alignment with Washington SEL Standards

Creating:
Conceiving and
developing new
and artistic ideas
and work

1. Generalize and

conceptualize
artistic ideas
and work.

2. Organize and

develop artistic
ideas and work.

3. Refine and

complete
artistic work.

To successfully develop new artistic work, students will use
the following social emotional competencies:

Demonstrate awareness and understanding of
one's own emotions and emotions’ influence on
behavior (Self-Awareness 1A) throughout the
artistic process.

Demonstrate awareness of their personal and
collective identities encompassing areas of
strength, areas of growth, aspirations, and cultural
and linguistic assets (Self-Awareness 1B) in artistic
endeavors.

Demonstrate a range of communication and social
skills to interact effectively with others (Social
Management 5A) through artistic mediums.
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Artistic Process

Anchor Standards

Example of Alignment with Washington SEL Standards

Performing:
Realizing artistic
ideas and
working through
interpretation
and presentation

Presenting:
Interpreting and
sharing artistic
work

Producing:
Realizing and
presenting
artistic ideas and
work

4. Select, analyze,
and interpret
artistic work for
presentation.

5. Develop and
refine artistic
techniques and
work for
presentation.

6. Convey
meaning
through the
presentation of
artistic work.

To successfully perform, present, and produce artistic
ideas and work, students will use the following social
emotional competencies:

Demonstrate the skills to set, monitor, adapt,
persevere, achieve, and evaluate [artistic] goals
(Self-Efficacy 3A).

Demonstrate awareness and ability to speak on
behalf of their personal rights and advocacy (Self-
Efficacy 3C) for one’s artistic ideas and beliefs.

Demonstrate skills to manage their emotions,
thoughts, impulses, and stress in constructive ways
(Self-Management 2A), and responsible decision-
making and problem solving (Self-Management
2B) throughout the artistic process.

Responding:
Understanding
and evaluating
how the arts
convey meaning

7. Perceive and
analyze artistic
work.

8. Interpret intent
and meaning in
artistic work.

9. Apply criteria to
evaluate artistic
work.

To successfully make meaning from others’ artwork,
students will use the following social emotional
competencies:

Demonstrate an awareness of other people’s
emotions, perspectives, cultures, languages,
histories, identities, and abilities (Social Awareness
4A) and how they are communicated through
artwork.

Demonstrate an awareness of their emotions (Self-
Awareness 1A) and personal and collective
identities (Self-Awareness 1B) and how these
factors influence their response to art.

Demonstrate the ability to engage in respectful
and healthy relationships with individuals of
diverse perspectives (Social Management 5C) to
discuss artistic ideas.
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Artistic Process

Anchor Standards

Example of Alignment with Washington SEL Standards

Connecting:
Relating artistic
ideas and work
with personal
meaning and
external context

11.

10. Synthesize and

relate
knowledge and
personal
experiences to
make art.

Relate artistic
ideas and
works with
societal,
cultural, and
historical
context to
deepen
understanding.

To successfully relate artistic ideas with personal meaning
and context, students will use the following social
emotional competencies:

Demonstrate self-awareness and understanding of
external influences (e.g., culture, family; Self-
Awareness 1C) and how these factors influence
their interaction with art and artistic processes.

Demonstrate an awareness of and respect for
similarities and differences among community,
cultural and social groups (Social Awareness 4B), as
well as an understanding of the variation within
cultural groups (Social Awareness 4C) , and how
these factors influence artistic expression and
meaning.

Contribute productively to one’s school, workplace,
and community (Social Engagement 6C) through
artistic discussion, creation, and advocacy.

Questions for Reflection:

¢ How did the information in the crosswalk align with your existing knowledge of the

relationships between the arts and SEL? Were there new ideas that broadened your thinking

about the relationships between these areas? What questions emerged for you as you

reviewed this crosswalk?’

e What Affirming Learning Environment practices (e.g.,, Warmth and Support, Responsibility

and Choice, Student-Centered Problem Solving) and Learning Design practices (e.g.,

Balanced Instruction, Cooperative Learning, Self-Assessment and Self-Reflection) might

facilitate students’ development and application within these examples?

e How can you ensure that you incorporate students’ personal and cultural strengths and

assets as you continue to nurture social emotional competencies in instruction related to

the arts?

! These three question prompts are adapted from the Project Zero Thinking Routine Connect, Extend, Challenge,
https://pz.harvard.edu/resources/connect-extend-challenge.
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TAXONOMY APPLICATION

Now that you have had a chance to explore, at a high level, some alignment between the arts

disciplines and the SEL standards, review some concrete ways to ensure that you are meeting your

students’ SEL needs within the arts curriculum. Specifically, you will review concrete examples of

how various SEL Standards and Benchmarks connect to the arts disciplines. As you review these

examples, ask yourself the following questions as you begin to plan your own arts lessons that

more intentionally integrate and nurture social emotional competencies. The following questions

are based on the SEL-Academic Integration taxonomy that you have been learning about in the

module series Academic Learning Is Social and Emotional: Equity-Centered Social Emotional

Learning in Washington.

1. Explicit skill alignment: Which SEL standards are the same skills, knowledge, and

mindsets as those within the arts standards?

2. Explicit strategy alignment: What social emotional competencies within the SEL

standards do students use to accomplish specific arts tasks?

3. Ways of interacting: How do students use their social emotional competencies within

the SEL standards to participate in activities that help them learn arts skills and content?

4. Ways of being: What social emotional mindsets and habits do artists (e.g., musicians,

dancers, actors, illustrators) develop to be successful?

As you consider these examples, remember that the goal for you as an educator is to create the

conditions that encourage students to develop, apply, and exhibit their social emotional

competencies while learning arts content. The questions and examples in the table that follows can

help you begin to intentionally integrate these efforts.

Arts Skills: Examples

Performing Skill

Standard, Enduring
Understanding

Taxonomy Approach &
SEL Standard and
Benchmark

Reasoning

Music: Demonstrate and
explain how the selection of
music to perform is
influenced by personal
interest, knowledge,
purpose, and context.
(MU:Pr4.1.3)

Ways of Being and Self-
Awareness 1B
(Demonstrates awareness of
personal and collective
identity encompassing
strengths, areas for growth,
aspirations, and cultural and
linguistic assets.).

Musicians select their music that
they listen to and perform based on
their own identities as a musician,
and their own personal and cultural
assets.
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Creating Skill Standard,
Enduring

Understanding

Taxonomy Approach &
SEL Standard and
Benchmark

Reasoning

Dance: Express an idea,
feeling, or image through
improvised movement,
moving alone or with a
partner (DA: Cr2.1.K)

Explicit Strategy Alignment
and Self-Awareness 1A
(Demonstrates an
awareness and
understanding of one’s own
emotions and emotion'’s
influence on behavior).

To be able to express an idea,
feeling or improvised movement in
dance, a student should also
recognize one’'s emotions and the
emotions that one wants to
express.

Performing/Presenting/
Producing Skill

Standard, Enduring

Taxonomy Approach &
SEL Standard and
Benchmark

Reasoning

Understanding

Theater: Practice
drama/theatre work and
share reflections
individually and in small
groups (TH: Pr6.1.3).

Way of Interacting and Self-
Efficacy 3A (Demonstrates
the skills to set, monitor,
adapt, persevere, achieve,
and evaluate goals.)

To practice and reflect on their own
performance, students will first have
to set their own performance goals
and determine how they will
monitor and evaluate their progress
toward their goals.

Responding Skill

Standard, Enduring

Understanding

Taxonomy Approach &
SEL Standard and
Benchmark

Reasoning

Visual Arts: Compare one'’s
interpretation of a work of
art with the interpretations
of others (VA: Re7.1.5).

Explicit Strategy Alignment
and Social Awareness 4A
(Demonstrates awareness of
other people’s emotions,
perspectives, cultures,
languages, histories,
identities, and abilities.)

To be able to compare one's
interpretation of a work of art with
their own, students will, at the same
time, demonstrate an awareness of
the others they are interacting with
to determine the other’s
interpretation as well.
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Connecting Skill Taxonomy Approach &

Standard, Enduring SEL Standard and Reasoning
Understanding Benchmark

Ways of Being and Self-

Awareness 1B

Media Arts: Use personal Artists use their personal

(Demonstrates awareness of

experiences, interests, and experiences, interests, and models,

personal and collective . ) _

models in creating media : ) ) inclusive of their personal and

identity encompassing o .

artworks (MA: Cn10.1.1). collective identities and assets as

strengths, areas for growth, .

T they develop media artwork.
aspirations, and cultural and

linguistic assets.)

Questions for Reflection:

e What did you learn from these taxonomy examples? What does it mean to intentionally
embed SEL and academics in the arts?

e What are some questions you may ask yourself to become more intentional in your
approach to SEL-academic integration?

e How can you incorporate multiple, lived experiences and interpretations through a more
intentional SEL-academic integration approach in the arts?
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EXAMPLE LESSON PLANS

This section of the tool provides example lesson plans that intentionally embed the Arts Learning
Standards and the SEL Standards and Benchmarks. You can use this tool, and what you learned
from the module, to help guide you as you make instructional decisions together with your
students. As you review the examples, note how the educator uses multiple taxonomy approaches
within a single lesson.

The lesson plan examples follow the steps and guiding questions below.? These steps and guiding
questions provide an approach to critically self-reflect and more intentionally support students in
developing and applying social emotional competencies within the context of academic learning.
For more in-depth guidance on lesson planning for SEL-academic integration, check out the
Academic Integration Planning tool, as well as a set of videos featuring Washington educators
implementing and reflecting on their lessons.

Step 1: Prepare In step 1, identify the assets and strengths that your students can leverage in this
lesson, the academic and social emotional outcomes you want to see for your
students, and what social emotional competencies you will bring to the lesson as
an educator

Step 2: Plan In step 2, determine what equity-centered practice you will use (e.g., 10
instructional practices) and which taxonomy approach you will focus on.
During this step, you will develop or modify your lesson to intentionally
embed SEL.

Step 3: Reflect  In step 3, reflect on what you found to be successful and challenging in
implementing the lesson, and reflect on your own social emotional
competencies.

2 Adapted from Yoder, N., Ward, A. M., & Wolforth, S. (2021). Teaching the whole child: Instructional practices that
integrate equity-centered social, emotional, and academic learning. American Institutes for Research.
https://www.air.org/sites/default/files/2021-12/Social emotional-Learning-Equity-Centered-Instructional-Practices-
December-2021.pdf
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Lesson Plan Example 1: First-Grade Music

Step 1: Prepare

Student Considerations

What are some of the interests, assets, and gifts that contribute to your students’ social emotional
and academic success and to their success in your classroom community?

These considerations will be unique to the educator and their students. For example, an educator
might note here that their students have become particularly strong in their ability to actively
listen to their peers, that they have formed a cohesive and supportive community, or that they
tend to be highly inquisitive. The educator could then state some preliminary thoughts on how a

lesson might draw upon the students’ strengths.

Academic Standards
What academic standards will you focus on?

SEL Standards
What Washington SEL standards/social
emotional competencies will you focus on?

With limited guidance, demonstrate and
discuss personal interest in, knowledge about,
and purpose of varied musical selections.
(MU:Pr4.1.1)

With limited guidance, apply personal and
expressive preferences in the evaluation of
music for specific purposes. (MU:Re9.1.1)

Demonstrate how interests, knowledge, and
skills relate to personal choices and intent
when creating, performing, and responding to
music. (MU:Cn10.1.1)

Self-Awareness 1A: Demonstrates awareness
and understanding of one’s own emotions and
emotions' influence on behavior. (With adult
assistance, | can recognize, identify, and

name my emotions, feelings, and thoughts.)

Social Awareness 4B: Demonstrates an
awareness and respect for similarities and
differences among community, cultural and
social groups. (With adult assistance, | can
identify ways that people and groups are
similar and different.)

Learning Goals
What learning goals will you focus on with your
students?

Educator SEL
What social emotional competencies will you
leverage to implement your lesson?

1. Students will discuss how folk songs from
different cultures can evoke emotions in
oneself.

2. Students will discuss how they can use
music to express their feelings.

These competencies will be unique to the
educator and could include relevant
competencies that the educator feels confident
about or ones the educator is trying to work
on. For example, the educator might note that
they will be using social awareness to observe
students’ body language, tone of voice, or
engagement level to gauge how students are
experiencing the potentially stressful parts of
an activity.
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Step 2: Plan

SEL-Academic Integration Strategy

What instructional practice(es) will you use to integrate SEL and academics? What SEL-academic
integration taxonomy approach(es) will you use?

In the space provided, list the practices and approach that comprise your integrative strategy:

¢ Instructional Practice: Warmth and Support, Responsibility and Choice, Youth-Centered
Problem Solving, Power of Language, Cooperative Learning, Group Discussions, Self-
Assessment and Self-Reflection, Balanced Instruction, Expectations and Rigor, and/or SEL
Competence Building

Exemplar Answer: Warmth and Support, Group Discussions

e SEL-Academic Integration Taxonomy Approach: Explicit Skill Alignment, Explicit
Strategy Alignment, Ways of Being, or Ways of Interacting

Exemplar Answer: \Ways of Being

Description of Lesson Activities
What activities will you consider for differentiating instruction and incorporating SEL before or
within instruction?

e Begin with a song-based welcoming activity that invites students to identify their
emotions (represented by puppies that each show different expressions).

e Explain that students will be using stuffed animals in class; go over expectations for using
stuffed animals in class and discuss the scenario of someone choosing the stuffed animal
that you wanted.

e Song 1: Pimpon (lullaby)

o Sing the song Pimpon together as a class; have studies pretend to “fall asleep” at
the end of the song.

o Discuss lullabies in a group discussion. Ask students:
= What are lullabies that you have heard before?
= How do lullabies make us feel?
e Song 2: Paruparong Bukid (Filipino folk song)
o Sing the song Paruparong Bukid together as a class.
o Ask students about how they like to show love and care.

o Students share out if they have ever sung to someone else or had someone sing
to them.

e Have students put all of their stuffed animals in the middle of the circle and sing a lullaby
to them.

Formative Performance Task
In what ways will you ensure that students mastered the academic and social emotional
competencies of the lesson?
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Step 2: Plan

e Students sing “you've got magic”, stuffed animals respond "yeah!” Students share
compliment with stuffed animal or “something they think is magical” about them.

e Stuffed animals sing “You've got magic” to students, and students respond “yeah.”
Stuffed animals share a compliment with the student or “something they think is magical”
about them.

e Students close by sharing how singing this song with the stuffed animals made them feel.
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Lesson Plan Example 2: Fifth-Grade Visual Arts

Step 1: Prepare

Student Considerations

What are some of the interests, assets, and gifts that contribute to your students’ social emotional
and academic success and to their success in your classroom community?

lesson might draw upon the students’ strengths.

These considerations will be unique to the educator and their students. For example, an educator
might note here that their students have become particularly strong in their ability to actively
listen to their peers, that they have formed a cohesive and supportive community, or that they
tend to be highly inquisitive. The educator could then state some preliminary thoughts on how a

Academic Standards
What academic standards will you focus on?

SEL Standards
What Washington SEL standards/social
emotional competencies will you focus on?

Recognize differences in criteria used to
evaluate works of art depending on styles,
genres, and media as well as historical and
cultural contexts. (VA:Re9.1.5)

Compare one's own interpretation of a work of
art with the interpretation of others.
(VA:Re7.1.5)

Social Awareness 4A. Demonstrates awareness
of other people’'s emotions, perspectives,
cultures, languages, histories, identities, and
abilities. (I can identify verbal, physical, and
situational cues that affect how others may
feel.)

Self-Awareness 1C. Demonstrate self-
awareness and understanding of external
influences—e.g., culture, family, school,
community resources and support. (I can
reflect on feedback from others and find
personal satisfaction in meeting my goals.)

Learning Goals
What learning goals will you focus on with your
students?

Educator SEL
What social emotional competencies will you
leverage to implement your lesson?

1. Students will collectively develop a set of
processes and agreements of interaction to
guide classroom “artist critiques” in order
to respectfully give and receive feedback.

2. Students will apply their understanding of a
well-known artist from history through role
play (in a mock critique exercise).

These competencies will be unique to the
educator and could include relevant
competencies that the educator feels confident
about or ones the educator is trying to work
on. For example, the educator might note that
they will be using social awareness to observe
students’ body language, tone of voice, or
engagement level to gauge how students are
experiencing the potentially stressful parts of
an activity.
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Step 2: Plan

SEL-Academic Integration Strategy

What instructional practice(es) will you use to integrate SEL and academics? What SEL-academic
integration taxonomy approach(es) will you use?

In the space provided, list the practices and approach that comprise your integrative strategy:

¢ Instructional Practice: Warmth and Support, Responsibility and Choice, Youth-Centered
Problem Solving, Power of Language, Cooperative Learning, Group Discussions, Self-
Assessment and Self-Reflection, Balanced Instruction, Expectations and Rigor, and/or SEL
Competence Building

Exemplar Answer: Power of Language, Group Discussions

e SEL-Academic Integration Taxonomy Approach: Explicit Skill Alignment, Explicit
Strategy Alignment, Ways of Being, or Ways of Interacting

Exemplar Answer: Explicit Strategy Alignment, Ways of Being

Description of Lesson Activities
What activities will you consider for differentiating instruction and incorporating SEL before or
within instruction?

e Ina preceding lesson, students were asked to research a well-known artist and create a
work in the style of that artist. This research included reflection on the artist’s point of
view and values regarding artmaking. In this lesson, students will assume the role of the
artist that they researched and imagine what it would be like if all of the artists were
assembled together for a critique of one another’s art.

e Introduce the concept of an artist critique. Offer a set of potential processes and
agreements of interaction that can be used during an artist critique to guide students in
inclusive and engaging dialogue (consider adapting from these practitioner-friendly
resources on giving and receiving feedback and student reflection). Engage in a group

discussion on these processes and agreements, asking whether they will help the class
provide feedback while showing concern for others. Make adjustments based on this
initial discussion.

e Guide students in conducting a mock critique in which all of the students are playing the
role of the artists that they studied in the prior lesson. Ask students to consider what they
learned about the artist's point of view and values and to bring that perspective to their
portrayal. The subject of the critique could be one of the works created by the students in
the prior lesson (when they were asked to create a work in the style of the artist they
researched) or it could be a work from history that the teacher presents (in character). Ask
students to adhere to the draft processes and agreements of interaction.

e After the mock critique, debrief on what worked well and what could be improved for a
future critique session and agree on revisions to the processes and agreements of

interaction. (The debrief conversation may also include reflection on stereotyping given
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Step 2: Plan

the role-playing component of the critique.) The class can then use the updated
processes and agreements when engaging in future critique sessions involving original
student-created works.

Formative Performance Task
In what ways will you ensure that students mastered the academic and social emotional
competencies of the lesson?

The students were able to follow the agreements of the mock artist critique to demonstrate their
understanding of how to respectfully give and receive critical feedback.
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Resources

Afrocentric Social Emotional Learning Through the Arts (Ingenuity’s Virtual Learning [IVL])

Arts Education and Social Emotional Learning Outcomes Among K-12 Students: Developing a

Theory of Action (Ingenuity & University of Chicago Consortium on School Research)

The Center for Arts Education and Social Emotional Learning (ArtsEdSEL)

Connecting the Arts to Social Emotional Learning (Washington OSPI)

EdTA SEL Lesson Plan Library (Educational Theatre Association [EdTA])

The Roots: A Culturally Responsive & Antiracist Arts Framework (Seattle Public Schools)

Statement on Social Emotional Learning (Society for Music Teacher Education)
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https://ingenuity.learnworlds.com/course/afro-centric-sel-arts
https://artsedsel.org/wp-content/uploads/Arts-Education-and-Social-Emotional-Learning-Outcomes-Among-K-12-Students_-Developing-a-Theory-of-Action.pdf
https://artsedsel.org/wp-content/uploads/Arts-Education-and-Social-Emotional-Learning-Outcomes-Among-K-12-Students_-Developing-a-Theory-of-Action.pdf
https://selarts.org/
https://www.k12.wa.us/sites/default/files/public/arts/Connecting_the_Arts_to_Social_Emotional_Learning_2021.pdf
https://learn.schooltheatre.org/sel-lesson-plans?_gl=1*x9qmb5*_ga*MTc5OTMwODExMi4xNjc3MjY5NDA5*_ga_M1QY898KBK*MTY3NzI2OTQwOS4xLjEuMTY3NzI2OTQ1OS4wLjAuMA..
https://www.seattleschools.org/wp-content/uploads/sps/district/File/Culturally%20Responsive%20Antiracist%20Arts%20Framework%202-25-21.pdf
https://smte.us/statement-on-social-emotional-learning/

LEGAL NOTICE
Except where otherwise noted, this work by the Office of Superintendent of Public Instruction

is licensed under a Creative Commons Attribution License.

Alternate material licenses with different levels of user permission are clearly indicated next to the specific
content in the materials.

This resource may contain links to websites operated by third parties. These links are provided for your
convenience only and do not constitute or imply any endorsement or monitoring by OSP!I.

If this work is adapted, note the substantive changes and re-title, removing any Washington Office of
Superintendent of Public Instruction logos. Provide the following attribution:

“This resource was adapted from original materials provided by the Office of Superintendent of Public
Instruction. Original materials may be accessed at OSPI's Social Emotional Learning webpage.”

OSPI provides equal access to all programs and services without discrimination based on sex, race, creed,
religion, color, national origin, age, honorably discharged veteran or military status, sexual orientation including
gender expression or identity, the presence of any sensory, mental, or physical disability, or the use of a trained
dog guide or service animal by a person with a disability. Questions and complaints of alleged discrimination
should be directed to the Equity and Civil Rights Director at 360-725-6162 or P.O. Box 47200 Olympia, WA
98504-7200.

Download this material in PDF at OSPI's Social Emotional Learning webpage. This material is available in
alternative format upon request. Contact the Resource Center at 888-595-3276, TTY 360-664-3631.

This resource was developed by American Institutes for Research (AIR) with funding from the
Washington Office of Superintendent of Public Instruction.

® American Institutes for Research®
o 1400 Crystal Drive, 10th Floor
' Arlington, VA 22202-3289

202.403.5000 | AIR.ORG


https://www.k12.wa.us/student-success/resources-subject-area/social-emotional-learning-sel
https://www.k12.wa.us/student-success/resources-subject-area/social-emotional-learning-sel
http://www.k12.wa.us/
http://creativecommons.org/licenses/by/4.0/
https://www.air.org

	Subject-Area Lesson Planning Tool: Arts
	INTRODUCTION
	Table of Contents
	How to Use This Tool
	Questions for Reflection

	CROSSWALK OF THE WASHINGTON ARTS LEARNING STANDARDS AND THE SEL STANDARDS
	Questions for Reflection:

	TAXONOMY APPLICATION
	Arts Skills: Examples
	Performing Skill Standard, Enduring Understanding
	Taxonomy Approach & SEL Standard and Benchmark
	Reasoning
	Creating Skill Standard, Enduring Understanding
	Taxonomy Approach & SEL Standard and Benchmark
	Reasoning
	Performing/Presenting/ Producing Skill Standard, Enduring Understanding
	Taxonomy Approach & SEL Standard and Benchmark
	Reasoning
	Responding Skill Standard, Enduring Understanding
	Taxonomy Approach & SEL Standard and Benchmark
	Reasoning
	Connecting Skill Standard, Enduring Understanding
	Taxonomy Approach & SEL Standard and Benchmark
	Reasoning

	Questions for Reflection:

	EXAMPLE LESSON PLANS
	Lesson Plan Example 1: First-Grade Music
	Step 1: Prepare
	Step 2: Plan

	Lesson Plan Example 2: Fifth-Grade Visual Arts
	Step 1: Prepare


	Resources
	LEGAL NOTICE



<<

  /ASCII85EncodePages false

  /AllowTransparency false

  /AutoPositionEPSFiles true

  /AutoRotatePages /None

  /Binding /Left

  /CalGrayProfile (Dot Gain 20%)

  /CalRGBProfile (sRGB IEC61966-2.1)

  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)

  /sRGBProfile (sRGB IEC61966-2.1)

  /CannotEmbedFontPolicy /Error

  /CompatibilityLevel 1.4

  /CompressObjects /Tags

  /CompressPages true

  /ConvertImagesToIndexed true

  /PassThroughJPEGImages true

  /CreateJobTicket false

  /DefaultRenderingIntent /Default

  /DetectBlends true

  /DetectCurves 0.0000

  /ColorConversionStrategy /CMYK

  /DoThumbnails false

  /EmbedAllFonts true

  /EmbedOpenType false

  /ParseICCProfilesInComments true

  /EmbedJobOptions true

  /DSCReportingLevel 0

  /EmitDSCWarnings false

  /EndPage -1

  /ImageMemory 1048576

  /LockDistillerParams false

  /MaxSubsetPct 100

  /Optimize true

  /OPM 1

  /ParseDSCComments true

  /ParseDSCCommentsForDocInfo true

  /PreserveCopyPage true

  /PreserveDICMYKValues true

  /PreserveEPSInfo true

  /PreserveFlatness true

  /PreserveHalftoneInfo false

  /PreserveOPIComments true

  /PreserveOverprintSettings true

  /StartPage 1

  /SubsetFonts true

  /TransferFunctionInfo /Apply

  /UCRandBGInfo /Preserve

  /UsePrologue false

  /ColorSettingsFile ()

  /AlwaysEmbed [ true

  ]

  /NeverEmbed [ true

  ]

  /AntiAliasColorImages false

  /CropColorImages true

  /ColorImageMinResolution 300

  /ColorImageMinResolutionPolicy /OK

  /DownsampleColorImages true

  /ColorImageDownsampleType /Bicubic

  /ColorImageResolution 300

  /ColorImageDepth -1

  /ColorImageMinDownsampleDepth 1

  /ColorImageDownsampleThreshold 1.50000

  /EncodeColorImages true

  /ColorImageFilter /DCTEncode

  /AutoFilterColorImages true

  /ColorImageAutoFilterStrategy /JPEG

  /ColorACSImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /ColorImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /JPEG2000ColorACSImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /JPEG2000ColorImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /AntiAliasGrayImages false

  /CropGrayImages true

  /GrayImageMinResolution 300

  /GrayImageMinResolutionPolicy /OK

  /DownsampleGrayImages true

  /GrayImageDownsampleType /Bicubic

  /GrayImageResolution 300

  /GrayImageDepth -1

  /GrayImageMinDownsampleDepth 2

  /GrayImageDownsampleThreshold 1.50000

  /EncodeGrayImages true

  /GrayImageFilter /DCTEncode

  /AutoFilterGrayImages true

  /GrayImageAutoFilterStrategy /JPEG

  /GrayACSImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /GrayImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /JPEG2000GrayACSImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /JPEG2000GrayImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /AntiAliasMonoImages false

  /CropMonoImages true

  /MonoImageMinResolution 1200

  /MonoImageMinResolutionPolicy /OK

  /DownsampleMonoImages true

  /MonoImageDownsampleType /Bicubic

  /MonoImageResolution 1200

  /MonoImageDepth -1

  /MonoImageDownsampleThreshold 1.50000

  /EncodeMonoImages true

  /MonoImageFilter /CCITTFaxEncode

  /MonoImageDict <<

    /K -1

  >>

  /AllowPSXObjects false

  /CheckCompliance [

    /None

  ]

  /PDFX1aCheck false

  /PDFX3Check false

  /PDFXCompliantPDFOnly false

  /PDFXNoTrimBoxError true

  /PDFXTrimBoxToMediaBoxOffset [

    0.00000

    0.00000

    0.00000

    0.00000

  ]

  /PDFXSetBleedBoxToMediaBox true

  /PDFXBleedBoxToTrimBoxOffset [

    0.00000

    0.00000

    0.00000

    0.00000

  ]

  /PDFXOutputIntentProfile ()

  /PDFXOutputConditionIdentifier ()

  /PDFXOutputCondition ()

  /PDFXRegistryName ()

  /PDFXTrapped /False



  /CreateJDFFile false

  /Description <<



    /BGR <>

    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>

    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>

    /CZE <>

    /DAN <>

    /DEU <>

    /ESP <>

    /ETI <>

    /FRA <>

    /GRE <>



    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)

    /HUN <>

    /ITA <>

    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>

    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>

    /LTH <>

    /LVI <>

    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)

    /NOR <>

    /POL <>

    /PTB <>

    /RUM <>

    /RUS <>

    /SKY <>

    /SLV <>

    /SUO <>

    /SVE <>

    /TUR <>

    /UKR <>

    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)

  >>

  /Namespace [

    (Adobe)

    (Common)

    (1.0)

  ]

  /OtherNamespaces [

    <<

      /AsReaderSpreads false

      /CropImagesToFrames true

      /ErrorControl /WarnAndContinue

      /FlattenerIgnoreSpreadOverrides false

      /IncludeGuidesGrids false

      /IncludeNonPrinting false

      /IncludeSlug false

      /Namespace [

        (Adobe)

        (InDesign)

        (4.0)

      ]

      /OmitPlacedBitmaps false

      /OmitPlacedEPS false

      /OmitPlacedPDF false

      /SimulateOverprint /Legacy

    >>

    <<

      /AddBleedMarks false

      /AddColorBars false

      /AddCropMarks false

      /AddPageInfo false

      /AddRegMarks false

      /ConvertColors /ConvertToCMYK

      /DestinationProfileName ()

      /DestinationProfileSelector /DocumentCMYK

      /Downsample16BitImages true

      /FlattenerPreset <<

        /PresetSelector /MediumResolution

      >>

      /FormElements false

      /GenerateStructure false

      /IncludeBookmarks false

      /IncludeHyperlinks false

      /IncludeInteractive false

      /IncludeLayers false

      /IncludeProfiles false

      /MultimediaHandling /UseObjectSettings

      /Namespace [

        (Adobe)

        (CreativeSuite)

        (2.0)

      ]

      /PDFXOutputIntentProfileSelector /DocumentCMYK

      /PreserveEditing true

      /UntaggedCMYKHandling /LeaveUntagged

      /UntaggedRGBHandling /UseDocumentProfile

      /UseDocumentBleed false

    >>

  ]

>> setdistillerparams

<<

  /HWResolution [2400 2400]

  /PageSize [612.000 792.000]

>> setpagedevice





